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they have difficult moments in the learning process, the teacher will remind
them that they are actors who are carrying out a project. The game-project
frees them from the boredom, demotivation and fear of learning. The teach-
er is specially trained to approach that particular situation.

Unconsciously imitating the teacher, the students spontaneously assume
their new roles within the context of the scenario provided or suggested in
the textbook. The introduction in the first lesson might take about 50 min-
utes, and in the next lessons, no more than 20 minutes.

Introduction before: Because the teacher appeared more like an ac-
tor/actress on a stage in front of his audience, the teacher was putting
himself/herself on a higher level of communication and the students on a
lower level. Also, the teacher’s attention was directed partly to the student’s
limiting aspects. Thus, resistance was created; the more attention to each
student’s weaknesses, and the higher the “wall” of resistance.

Introduction now: The teacher puts himself/herseif on the same level as
the student. The teacher behaves like a very good, knowledgeable friend
that the students haven'’t seen for a long time. This relationship creates an
atmosphere of calmness and students can experience an immediate reduc-
tion in anxiety.

The teacher also skilfully communicates on the level of the reserve ca-
pacities of the brain/mind. One cannot tap the reserve capacities if there is
no love and freedom. Love alone cannot achieve high results — one needs a
method plus love. Society’s philosophy about human potential can change
if reservopedic courses achieve high results regularly. It is not so much a
question of what is being done, as to how it is being done. This is what gives
humaneness to the communicative process and is opposed to the simplified
definition of suggestion used in Suggestopedia. Conventional teachers are re-
stimulating the student’s limiting beliefs. Trained reservopedic teachers only
address the “sleeping abundance” and re-awaken that which is normal.

The teacher does not make the student feel he must answer a question.
The teacher creates situations for the students to be active; they too ask
the teacher questions. The teacher establishes a communicative set-up,
which ensures that the classroom is a safe-haven for free-flowing commu-
nication. The teacher should not be directive, e.g. saying “now let’s stand
up” - this will remind them of traditional teaching. The teacher must keep
in mind that he/she is like in his/her living room with friends. Even when
playing a game, the teacher should give them a reason for doing it. He/she
provokes laughter. This way the teacher creates a more receptive state of
mind for the introduction of new information. The method focuses on both
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Stage 4: Performance

The last stage of each lesson is an opportunity for the students to review
the most important elements in the lesson. The students come to realize
that they can already master most of the important study material. It is
also, above all, a stage where the students are invited to engage in more
extensive free, spontaneous and creative use of the language.

The teacher should think about various ways of inspiring different forms
of general conversations among the students about their everyday lives
(stressing positive things, of course), either with the group conversing in
chorus or individually.

The performance stage on the final day of the course has been set out
as especially significant because this is the day when the trainees demon-
strate to themselves and to the group what they have learned. The class
begins with a monologue, which quickly runs into a dialogue. Short stories
told by each student are an appropriate occasion to elicit additional ques-
tions and free conversation. This is a day for reinforcement and assurance.
It is a particularly important and special occasion to celebrate on the final
day of the course.

The course begins with one of the best songs in the language of study.
The same song marks the end of the course. Now take a moment, dear
reader, to think of one of the best songs you know.

Detailed information about how to elaborate every line in the English
textbook is given in our Guide for Work (580 pages), 1992, Sofia University
- Centre of Suggestology, unpublished typewritten text. We give this guide
to every teacher we train. There is also a Guide for the second level course
(advanced students) which is different from the one for the first level but
we are not going to review it here. There is also a Guide for Children of dif-
ferent ages studying foreign languages. For each of them there is a differ-
ent method. The same is true for different subjects in school (mathematics,
history etc.) and also for adults. We also give to trained teachers different
guides, textbooks, a lot of materials - games, songs, wall charts, suitable
arts (children’s operas for mathematics, etc.) and so on.

All of this information is about “what to do”, but about the very impor-
tant “how to do”, the teachers only need training. For example, the proper
intonation cannot be described - it must be heard and corrected. The same
is true for many other qualities of the teacher. Without training, it is not
possible to do appropriate work. An art cannot be described - it must be
heard or seen to feel it and to understand it.
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ing should increase gradually. The aim is to teach children how to
read quickly, fusing the short words with the long ones and avoiding
breaking the words up unto syllables. At certain moments the chorus
reading is switched to individual reading. Eac* *~xt is read at most
c~'y twice so that in this way the pupils are prevented from memoriz-
ing it. After they have read the text the children retell what they have
read very briefly to avoid mechanical reading. There should be no
reading of texts for which the children show little or no interest.

After reading the beginners’ series of books we pass on to reading suit-
able books available in the bookshops. The aim is to read in chorus and
individually as many books as possible. The children’s attention is not fixed
on one book for any length of time and the teachers keep going on quickly
to the next one.

Conditions are created for bringing more variety into the repetition by con-
tinual introduction of more and new material for reading. Those children who
are already well advanced can be left to do quiet individual reading of more
difficult books, the content of which they can narrate afterwards to the class.
Meanwhile the class continues to read one new book after another in chorus. A
transition is gradually made to increasingly expressive and artistic reading.

General survey: The method here described for learning to read has at a
first glance features in common with the method for learning whole words.
However, this is only a superficial similarity. We can list a number of features
in which the method for learning to read differs essentially from this method.
Primarily, reservopedic teaching and learning to read differs from the whole
words method in the unity of the seven laws of teaching and learning. The
following more essential differentiating traits should be noted:

1. In Reservopedia, the pooling of the material in words and short
sentences is always harmonized in unison with the psychological and
artistic means.

2. The whole word or sentence is learned to a large degree peripherally
and without a waste of time and strain for the students, because it is pre-
sented to them by means of the picture, which serves as decoration for
the room and to which attention is not drawn. Assimilation is achieved by
reading or singing memorized passages as well as through the children’s
opera and theatrical performances, created for this purpose.
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27. THE SKILLS THAT TEACHERS ACQUIRE DURING
TEACHER TRAINING

If we could sing while talking

If we could dance while moving

If we could draw while writing

If we could overcome time,

space and velocity

While thinking...

In order to feel the Love of Our Creator

After E. Gateva’s Notes

When a cyclist has to switch from a bicycle to an airplane, he/she un-
doubtedly has a lot of things to learn. In return, the travelling speed is much
greater. The same goes for reservopedic/desuggestive teaching: what is
needed is not just theoretical information, but a full practical acquisition of
the methodology.

Here are some of the key points which can only be mastered in a practi-
cal course:

1. How to conduct teaching-learning communication on the edge of
knowledge and on the edge of the believing system of the individual
students in the group.

2. How and when to vary the intonation and behaviour when convey-
ing the study material.

3. How to master the "“laughter” system in a practical way.
4. How to practically master the “song” system.
5. How to vary the intonation during the concert session.

6. How to apply the dynamic global principle at each moment of teach-
ing. How to make the transition from the whole to the part and from
the part to the whole.

7. How to use peripheral perceptions.

8. How to prepare illustrative material and make it stimulating at the
same time.

9. How to plan both active and passive knowledge.

10. How to recognize and at the same time use or avoid the pla-
cebo.
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SUMMARY

Teachers, parents, supervisors and scientific observers (Dr. Hodl, Dr.
Hulesch, Wilhelm) are satisfied with the results achieved and recommend
the continuation of the experiment. The procedures listed at the beginning
will be continued in the second grade. A final evaluation can only be made
at the end of the experiment.

Planning for 1975/76

More visual aids, inclusion of an amateur theatre group, improvement
of the reading units, inclusion of further elements of language, arts, and
general education.

Vienna, June 19, 1975

Signed: Spreitzer, Rieder, Brosch, Lozanov

Dr. Beer himself wrote (p.36):

Summing up the results of 22 years of the experiment we can say:

1. It has been possible to master a considerably larger amount of
material with the help of suggestopedia. The achievements are both
quantitatively and qualitatively better. We are on the lookout for any
symptoms of overwork (exhaustion, lack of concentration, neurotic
symptoms such as thumb-sucking) and we reduce the tempo as soon
as we notice any of these.

2. School, instruction and learning have a positive connotation. This
is an obvious advantage of the experiment.

3. The results of #2 create a genuine relationship of trust between
pupils and teachers.

4. The acquisition of knowledge takes place in a playful atmosphere
and motivates the children to find work more and more pleasant. The
children go about their work with curiosity and eagerness.

5. The children become continuously more creative.

6. Aggression, which can be observed in comparable classes, appears
much less frequently and in a much reduced form (psycho hygienic
effect).

7. The wide range of material offered means that the pupils who learn
quickly are always occupied and not restrained by the usual repetition
of the same material.
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the perspective of allowing eventually the introduction of the reservopedic
system in the whole country.

Under an order of the Ministry of Education, the experiment during the
school year 1975/76 included schools in the town of Plovdiv and the village
of Dolni Voden, the towns of Haskovo, Dimitrovgrad, Blagoevgrad, Pleven,
Mikhailovgrad and the village of Marchaevo as well as three schools in the
city of Sofia; this involved 1500 children in total. The following schools were
provided by the Ministry of Education as control schools: Sofia - 119%™,
139", 64" primary schools; Plovdiv - the primary school in the village of
Kuklen and the school Yordan Yovkov; Haskovo - the Vassil Levski school;
Dimitrovgrad - the Lyuben Karavelov school; Pleven - the Hristo Smirnen-
ski school; Mikhailovgrad — 2™ primary school; Blagoevgrad — 2" primary
school; this involved 1300 children in total.

We were also given schools with children from the Turkish and Roma
ethnic groups. They obtained very good results as well.

We define the suggestive experience not in its clinical and hypnotic sense,
but as we have many times stressed, in the sense of the communicative
significance of art as a desuggestive and suggestive, and a liberating and
stimulating factor. This means that Reservopedia derives its name not from
methods of suppressive influence upon personality, but from its integral
system of liberation from negative concepts regarding learning as a difficult
process, concepts originating during one’s lifetime. Therefore, Reservopedia
is a system of liberation, a desuggestive pedagogy.

The current interpretation of the principle of consciousness requires con-
scious assimilation of details for the establishment of a stereotype. Later,
this stereotype should be destroyed and a new stereotype should be es-
tablished at a higher level. Following the establishment of this stereotype,
it should also be destroyed, and the next in the hierarchy of stereotypes
should then be established. The destruction of stereotypes, according to the
experimental data and the theoretical postulates of I.P. Pavlov, results in
neurotic development. This is one of the reasons for the neurotic disorders
among students. However, the hierarchy of learning stereotypes has other
negative sides, for example, restriction of the consciousness of trainees,
elimination of the motivation for learning, losing the general trend in the
global meaning of the studied material, etc. Our principle on the unity of
consciousness and unconsciousness overcomes this weak side of the cur-
rent conception of consciousness, by requiring that teaching be performed
at the level of global entities. However, this transfer of teaching to a global
level does not mean a turnover to the methods of the holistic approach (for
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manual skills as well as increasing outdoor activities. The merger of educa-
tion with aesthetics within teaching created conditions for rapid develop-
ment of harmonious personalities as well as for early revelation of talents.

It should be borne in mind that all other testing performed and summa-
rized mostly by specialists who were not employees of the Institute were
also in favour of the experiment. For example, 7-year-old children trained
according to the reservopedic system of education showed a higher rate
of development with respect to most parameters for somatic development
and capability, in comparison with the children from the control schools,
the other parameters being essentially similar for both groups. The data for
the somatic development and capability of the 6-year-old children in the
course of the school year are also favourable. There are no data suggesting
an unfavourable impact of the reservopedic system of education upon the
somatic development of the children in spite of the large volume of study
material proposed for assimilation and the higher rate of assimilation.

The examination of the general state of health and the somatic and
mental incidence of diseases revealed three times as many neurotic dis-
orders of short duration in the control schools compared to the amount of
these disorders among the children from the experimental schools. Even
6-year-old student who showed a relatively higher disposition for develop-
ment of neurotic reactions had less incidence of such reactions compared
to 7-year-old students from the control schools. The available data showed
that notwithstanding the greater amount of assimilated information, the
students from the experimental schools had shown a better potential for
adaptation to the educative environment and the learning process.
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30. CONFIRMATION OF THE RESULTS BY 20 UNESCO
EXPERTS AND THEIR RECOMMENDATIONS

"My personal belief is that human hidden reserves are endless. However,
science has reached an understanding that they are far larger than cur-
rently realized.”

(Part of our Speech at the meeting of twenty UNESCO experts, 1978)

In 1977, UNESCO asked us to present a written report on all aspects of
Suggestopedia. Later on, in the UNESCO building in Paris, we did a demon-
stration of foreign language Suggestopedia before a large group of UNESCO
employees.

From 11* to 16™ December 1978, UNESCO organized a group of 20 ex-
perts from all over the world to research Suggestopedia in Sofia, in order to
confirm its high effectiveness, and to propose what to do in the future. They
saw, tested, were convinced and gave an incredibly high evaluation while,
at the same time, they proposed training teachers. Here are extracts from
their minutes: (Published in the USA: The Journal of the Society for Accel-
erative Learning and Teaching, volume 3, issue 3, Fall, 1978, p.211).

Recommendations

Made by the Experts from the Working Group on Suggestology as a
Learning Methodology, Meeting in Sofia, December 11-17, 1978

Experts from different countries, invited in their private capacity and
representing a wide range of fields related to pedagogy, presented data on
their experience with suggestopedia, compared, and in some cases con-
trasted theoretical perspectives, visited suggestopedic classes in progress
and observed a special demonstration of the effectiveness of this teaching
technique. After careful deliberation they have established a number of ob-
jectives for future action and assigned priorities to them.
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3. Emphasis should be given in developing countries to the use of
Suggestopedia in primary education. (Mid)

4. An international interdisciplinary panel of experts should meet at
regular intervals for information exchange and research coordination.

(High)
5. Studies should be done cross culturally with suggestopedia to de-
termine how it works in different social and cultural settings. (High)

6. International studies should be done on dyslexia with suggestope-
dia. (Mid)

............................................................................................................

10. An interdisciplinary group of our researchers and teachers should
be formed to develop suggestopedic materials for teaching and evalu-
ation, to discover further applications of suggestopedia, to continue
the investigation of the neurological basis of suggestology, and to
study the long-term effects of suggestopedia. This study should con-
sider both internal and external validity. (High)

11. An international journal of suggestology and suggestopedia should
be published simultaneously in several languages. (Low)

12. An international journal of suggestology and suggestopedia should
be published in the language of choice of the author, but with simul-
taneous summaries in several languages as Bulgarian, Russian, Hun-
garian, German, Polish, French, English and Spanish. (Mid)

10. Guidelines should be developed for evaluation of films, instruc-
tional materials and school visits by visiting investigators. (Mid)

2b. Teacher Training

1. In each country all requests for scholarships for teacher training
should be made through official channels. Efforts should be made to
obtain more money for such scholarships. (High)

2. Standards should be set up for the training, certification and main-
taining of standards of suggestopedic training. (High)

3. Different categories of competency of teachers should be used
to reflect increasing levels of teaching performance in certification.
(Mid)



4. Suggestopedic teacher training should be started as soon as pos-
sible. (High)
2c. Centers

1. An International Association for Suggestology and Suggestopedia
should be set up that is affiliated with UNESCO and should have the
assistance and guidance of Dr.Lozanov (for training, research, coor-
dination and publication of results. (High)

2. An International Teacher Training Center should be set up in So-
fia. This Center should be under the control of the International As-
sociation for Suggestology and Suggestopedia. Other centers may
be established later in other countries, also under the control of this
association. (High)

3. An information center should be set up now to disseminate infor-
mation of suggestology and suggestopedia. (Mid)

UNESCO is requested to give its support to all these proposed activities
by all possible measures and under the existing international regulations.

However, the resolution and recommendations of the 20 UNESCO ex-
perts could not come into effect because we were placed under house arrest
for 10 years until the political changes in 1989 without being given a sound
reason for it.

Nevertheless, scholars from all over the world continued to render their
support.in their daily work despite the lack of communication with me

The French educator Robert Galisson in his book La suggestion dans
I'enseignment, Paris 1983, writes:

"Never before had a human being dared go so far before Dr. Lozanov
did. He seems to us even much greater because, in fact, he is so very close
to us. With time he will find his own place in the chain, and history will re-
store his real dimension for him.”
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EPILOGUE

Where does suggestopedia lead to? You may ask. To easier learning. To
easier learning and health improvement. To easier learning and educational
improvement.

There is already research in the sphere of social sciences on our type of
suggestion, where “to suggest” is “to offer, to propose” without any coer-
cion, any guided techniques, but with the possibility of the personality, who
has found him/herself in a harmonious environment, to be freed from pre-
vious negative conditioning and be stimulated to tap the reserves of mind.
This definition is opposed to the clinical meaning of suggestion understood
as a communicative relation of order and obedience at the expense of loss
of personal freedom.

The published book,doctoral dissertation, of the Anglo-Swiss Professor
of Social Sciences and Linguistics Sonia Dougal “Front Line Story. The Lan-
guage of Suggestion and Desuggestion on the Front - Line in Italy (1943-
1945)” describes what she calls a process of conversion in some of the
soldiers - the liberation from the negative conditioning of the direct sugges-
tions of the War propaganda and adoption of a more humane and tolerant
attitude towards the Italian people which had consequently a positive effect
on the development of their personality.

In conclusion she writes:

“It is at that point that the student of suggestion becomes disoriented
on approaching a theory such as Lozanov’s because he gives no indication
that these phenomena may really be categorized as such since Lozanov’s
Suggestion, with capital “S”, basically stands for liberation from condition-
ing followed by the activation of some of the human personality’s reputed
millions of unused, because as yet untapped, brain cells.

But if Lozanov’'s view is correct, then the influence of “Suggestion” (as
opposed to “suggestions”) only really began in a big way after the Brit-
ish fighting men stepped onto Italian soil in 1943. This implies that all the
“verbal junk” which was hurled at them through newspapers, pamphlets,
radio and especially through political speeches, which shocked and con-
fused them, which bred hates and suspicions within them, which mobilized
their emotions and sent electrifying messages through their brains, which
took them out onto the streets with placards and drove them to send their
sons and husbands to the front with tears of pride in their eyes: all this had
nothing whatsoever to do with Suggestion because it referred to a totally
different and a very much more sinister sort of kind of communication:
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something which one should label as manipulation, propaganda, any name
one chooses to give it... but never, never that sacred appellation * Sugges-
tion” (with a capital “*S")!

(the soldiers) may have been freed from the fetters of such conditioning:
through the shock of confrontation with this “strange people in a strange
land”; through a weird challenge context created by those “dubious” charac-
ters who were “undersized, unctuous, smiling with pleated blue-black jowls
and plump white hands tapering like a mole’s”: the “pops” of some “miser-
able little brat, some nine years old, who succeeded in ruining the lunch for
everyone”; through infantilisation and the little girl clutching her doll as she
stepped back in fear; and the hot potato which the soldier ate in the silent
company of a hungry but happy child; through role-play by “shouting” and
“threatening” and shutting one’s eyes and hearts to the “tears and protes-
tations” of some “penitent” “kerb-crawling Tout”; through pseudo-passiv-
ity in the Concert Halls which “breathed atmosphere” where the music of
“Beethoven’s seventh swept up to its climax” carrying with it each individual
who was “ temporarily lifted beyond the bounds of racialism, nationalism
and other -ism” to “reach a common level plane”; through the “Gnocchi,
tagliatelle, agnellotti, risotto, lasagne” and the colours of the silk stockings”
and the very lovely “signorinas”; and through the rhythm of Italian life and
of the streets, the “swaying” and “lifting” and “colliding” in a “let’s-all-be-
pals” fashion; and through the art ; the architecture; and the “unwavering
crimson-glow” of the “enormous violet —grey mass of the volcano”
All this, without a single sentence of direct verbal persuasion!”®

If our type of suggestion could have influenced positively the social rela-
tions, then we believe you understand that the careful orchestration of its
factors offers good hope for our children.

10 All gquotes come from the soldiers’ letters and articles in the British front-line news-
paper “The Union
Jack”. The italics is ours. (N.A.)
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methods were improving thanks partly to many of my gifted co-workers as well.
The first suggestopedic experiments on the memorization of a huge amount of
French words were carried out under my guidance by the teachers Y. Georgieva
and I. Dimitrova, the second being an associate professor at Sofia University.
The first suggestopedic textbook in French were designed under my guidance
by ass. Prof. I. Dimitrova. Later our research associate A. Novakov joined the
team. Everybody worked most enthusiastically. Hundreds of students were on
the waiting list to be taught in our courses. The experiments in the courses
added to the methodology. In the course of 20 years, we made dozens of ex-
perimental textbooks. The last textbook in French made under my guidance
was designed by Z. Ivanova and E. Yordanova, who were well advanced in the
methodology. The teachers both in the English and the German teams worked
as enthusiastically and creatively. There used to be numerous discussions on
the methodology. The remarkable courses of M. Dimcheva, L. Kozhuharova, M.
Chukova, and K. Pashmakova (the latter also carried out some useful psycho-
logical experiments as a research associate) have been remembered up to this
very day. And the first experiments with young children in primary schools were
carried out and/or organized with the invaluable help of my veteran associate
Z. Dumeva. Our collaborator Prof Dr Petar Balevski, a physiologist, in the most
complicated times conducted in our state-of- the- art electroencephalographic
laboratory a series of electroencephalographic and other physiological inves-
tigations, published in the scientific press of the time, thus giving an objec-
tive endorsement for the physiological and harmless tapping of the reserves
of brain/mind. Our collaborator Prof Dr Dimitrina Colarova, a psychiatrist con-
ducted scientific research on the students’ health state and thus experimentally
corroborated that via suggestopedia neuroses can be cured

I received decisive help with respect to the methodology from my assist-
ant, Prof. Dr. Evelina Gateva — an exceptionally talented musician and lin-
guist. She joined my institute six years after it had been founded. She also

Prof. Dr. Gateva — deceased 1997
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helped me find the most appropriate place of classical art, which I had al-
ready begun to introduce. She helped me improve musical sessions and
enrich the methods with examples; she conducted magnificent Italian and
Spanish courses; she revised and created new textbooks, she composed
many songs for the foreign language courses as well as the children’s op-
eras, which I needed to teach mathematics according to my methods. But
she died from cancer in 1997. I will always be grateful to her for her deep
understanding and significant contribution to my methods as well as for the
beauty she so skilfully introduced into my work.

One year after the UNESCO conclusions, the government stopped me at
the border when I was going on an official trip to the USA, took my passport
and placed me under house arrest, which lasted for ten years until the po-
litical changes in 1989. During this period I did not have the right to travel,;
they stopped my lectures at the University and on television; I did not have
the right to send and receive letters; I could not publish anything; I could
not talk on the phone with people from abroad either, etc. I was only al-
lowed to travel from my home to the Institute. During that time, imitators
from other countries offered to the world some versions of theirs on my
behalf, but these had nothing in common with true Suggestopedia. I could
not protect myself; I did not even have the full information about what was
going on in the world.

After the political changes in 1989, I was again free and began to train
teachers and physicians. I could not publish much before the changes in
1989 because my theory about love and the freedom of personality, needed
to activate the reserves of mind, was in dangerous contradiction with the
official ideology of the communist regime. In the new situation, after this
date, I lived in Austria and I had to work partly in order to make a living.

With the help from my noble and honourable friends from all over

the world, I did what I could. I hope that the future generations will
follow in our steps. This is a perspective for a new culture.
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